

Personalised to North Duffield Curriculum - SCHEME OF WORK Literacy Utilising Class Novel
	Class Novel: How to Hide a Lion Year 1 / 2. Topic Links Friendship Bravery


	Year group(s): 1 and 2, Key concepts for milestone 1 Chris Quigley:
Transcription  Present neatly. This concept involves developing an understanding of handwriting and clear presentation. 

• Sit correctly and hold a pencil correctly.  

• Begin to form lower-case letters correctly.

• Form capital letters.

• Form digits 0-9.

• Understand letters that are formed in similar ways. 

• Form lower-case letters of a consistent size.

• Begin to join some letters. 

• Write capital letters and digits of consistent size. 

• Use spacing between words that reflects the size of the letters.

Spell correctly This concept involves understanding the need for accuracy. 
• Spell words containing 40+ learned phonemes.

• Spell common exception words (the, said, one, two and the days of the week).

• Name letters of the alphabet in order. 

• Use letter names to describe spellings of words.

• Add prefixes and suffixes, learning the rule for adding s and es as a plural marker for nouns, and the third person singular marker for verbs (I drink - he drinks).

• Use the prefix un.

• Use suffixes where no change to the spelling of the root word is needed: helping, helped, helper, eating, quicker, quickest.

• Use spelling rules.

• Write simple sentences dictated by the teacher.

• Spell by segmenting words into phonemes and represent them with the correct graphemes.

• Learn some new ways to represent phonemes.

• Spell common exception words correctly.

• Spell contraction words correctly (can’t, don’t).

• Add suffixes to spell longer words (-ment, -ness, -ful and -less).

• Use the possessive apostrophe. (singular) (for example, the girl's book)

• Distinguish between homophones and near-homophones.
Punctuate accurately This concept involves understanding that punctuation adds clarity to writing. 

• Leave spaces between words. 

• Use the word ‘and’ to join words and sentences.

• Begin to punctuate using a capital letter for the name of people, places, the days of the week and I.

• Use both familiar and new punctuation correctly, including full stops, capital letters, exclamation marks, question marks, commas for lists and apostrophes for contracted forms.

• Use sentences with different forms: statement, question, exclamation and command.

• Use extended noun phrases to describe and specify (e.g. the blue butterfly).

• Use subordination (when, if, that or because).

• Use coordination (or, and, but).

• Use some features of standard written English.

• Use the present and past tenses correctly, including the progressive form.

Composition Write with purpose This concept involves understanding the purpose or purposes of a piece of writing.
• Say first and then write to tell others about ideas.

• Write for a variety of purposes.

• Plan by talking about ideas and writing notes.

• Use some of the characteristic features of the type of writing used.

• Write, review and improve.
Use imaginative description This concept involves developing an appreciation of how best to convey ideas through description. 
• Use well-chosen adjectives to add detail. 

• Use names of people, places and things.

• Use well-chosen adjectives.

• Use nouns and pronouns for variety.

• Use adverbs for extra detail.

Organise writing appropriately. This concept involves developing an appreciation of how best to convey ideas through description.
• Re-read writing to check it makes sense.

• Use the correct tenses.

• Organise writing in line with its purpose. 

 Use paragraphs. This concept involves understanding how to group ideas so as to guide the reader. 
• Write about more than one idea.

• Group related information.

Use sentences appropriately. This concept involves using different types of sentences appropriately for both clarity and for effect. 

• Write so that other people can understand the meaning of sentences.

• Sequence sentences to form clear narratives.

• Convey ideas sentence by sentence.

• Join sentences with conjunctions and connectives.

• Vary the way sentences begin. 

 Analysis and presentation Analyse writing. This concept involves understanding how grammatical choices give effect and meaning to writing. 
• Discuss writing with the teacher and other pupils.

• Use and understand grammatical terminology in discussing writing:

Year 1
   • word, sentence, letter, capital letter, full stop, punctuation, singular, plural, question mark, exclamation mark.

Year 2
• Use and understand grammatical terminology in discussing writing:

   • verb, tense (past, present), adjective, noun, suffix, apostrophe, comma
Present writing.This concept involves learning to reflect upon writing and reading it aloud to others. 

• Read aloud writing clearly enough to be heard by peers and the teacher.

• Read aloud writing with some intonation.




	Teaching overview: 
	Resources:

	Handwriting and relevant phonics and cued spelling practice daily.

Lesson 1: To respond to text - Before reading discuss author, illustrator – Which characters are on the front cover? What do you think the story will be about and why? What do we already know about lions? What do they look like? What do they eat? Where do they live? Read the story to the children discussing, predicting etc. as you read through it. Children to look carefully at pages 1 and 2 and discuss the following questions – Where does the story take place? It is a cold day. True or false? How do you know (find evidence) What does the lion want to buy? Can you think of three adjectives to describe the lion? Extend: Choose a person from the market place and write down what you that person might be thinking and feeling. Explain how you know. Support by writing certain children’s answers onto a white board for them to copy in their books. Ensure they use capital letters and .
Lesson 2: To understand the difference between exclamation sentences, questions and statements. Put a laminated full stop, question mark and exclamation on each table. Give children a range of sentence types to sort (use mixed ability groups so children can support each other) As children are sorting the sentences tell them they have to discuss why a sentence is statement, why it is a question and why it is an exclamation (link to intonation in voice when saying them and get children to model this). Children to hold the correct punctuation mark for each sentence whilst justifying why the sentence is a statement, question or exclamation. Write an example of each sentence type in books.
Extend: Identify the adjective in each sentence and write in books correctly – think of synonyms similar adjectives they could use to describe the characters. Extend - write own sentences in books made from the pictures on pages 1 and 2 (use viewfinders to support)
Mini plene all the way through modelling the task to the children.

Lesson 2: To understand the difference between exclamation sentences, questions and statements - Grammar - Discuss the grammar from yesterday and that some sentences can be a statement, a question or an exclamation – Read out the examples from yesterday – have large laminated. ? and ! on the carpet for the children to hold up to identify the correct punctuation mark to accompany the sentence and read the sentences aloud using correct intonation. Discuss the adjective used in each sentence and encourage children to suggest synonyms to replace each one. Build up vocabulary bank by writing good adjectives on a piece of paper and banking them in an adjective basket or an adjective wall (the children can use this to support their writing later)

Model to the children how to write a statement in reply to the exclamations or questions. Challenge the children to use ‘because’ in their reply. For example, What a brave lion you are! (an exclamation) becomes – The lion is brave because he stops the naughty burglars. Task: support - sort the sentences into questions and exclamations. Then write answers to the questions, thinking carefully about their use of full stops and capital letters. Challenge them to use ‘because’ and put large copies of the conjunction on the table so that they use it. If they don’t use it pick this up in verbal feedback and make them use it. Expect the children to use ‘when, if, but, because’ in their statements/replies (Printout large ‘when if but because’ for tables). Challenge the children to use expanded noun phrases by adding in adjectives and put some of these on their tables too. Example: What a sad girl Iris is! When the golden, fluffy lion leaves, Iris feels sad because she misses her best friend.
Mini plene throughout lesson choosing children to say a statement from an exclamation – at the end of the lesson give the children these statements and get them to turn them into questions. The lion is sad. The lion hides in a playhouse in the garden. Iris is kind. The burglars steal from the Town Hall.
Lesson 4: To write a recount in the past tense - Read the book again – focus deeply and discuss pages 3 and 4. What do the townspeople do? Why? What does the lion do? What might the lion be thinking and feeling? Also recap on statement, question and exclamation learning.
Put the children in mixed ability groups – give each group a set of pictures from the book and ask them to put them in order and explain what is happening in the story. Support - Does the picture come from the beginning middle or end of the story? Put the words beginning, middle, end on the table. Can the children identify the end of the story and can they describe how Iris is feeling at each point in the story – use an emotion graph to support and a thought bubble.

In mixed ability groups children freeze-frame the scene where Iris finds the lion in the garden. What might Iris’s facial expression look like? Photograph this for evidence in books and to remind the children of their discussions and drama. What might she be thinking and feeling? – discuss - Write Iris’s thoughts and feelings in books. Support by writing children’s thoughts on a whiteboard or providing relevant vocabulary on their tables. Extend – Compare to the lion and write his thoughts and feelings about the same situation – How are they different to Iris’s? How are they the same as Iris’s.
Plenary – Recap on sentence types and adjectives.

Lesson 5: To write a recount in the past tense (this may take 2 sessions to complete) – Give out e.g. of a diary entry (set the scene, chronological order, past tense, thoughts and feelings, conjunctions, conclusion to sum up the day) also pick out the use of different sentence types and list these as a success criteria e.g you could write these on a large piece of paper and pin on working wall or put on IWB. Children plan their recount, writing in the first person as Iris. You could give them a muddled-up diary to order first – Use mixed ability pairs to support with reading - photograph this for evidence in books. Children make a plan of their diary recount in note form then teacher model to the children how to use their notes to write a longer diary recount entry recapping on statements, exclamations and questions. Support – give children a word bank and template to help structure their diary entry. Expect – Children write a diary entry in role as Iris. Children retell the main events of the day and include most features of a diary including thoughts and feelings. Extend – Children write two diary entries – one as Iris and one as the lion, showing their different thoughts and feelings and views of each other. Peer mark diary entries by giving the children the success criteria to find in other children’s writing. Go through the protocol of peer marking first and children using the smiley face and thought bubble. Give children own books back and insist they respond to the marking and improve their writing.

	How to Hide a Lion books
Viewfinders 1 per child (make out of card)

Punctuation laminates

Questions from VIPERS

Punctuation laminates

Large ‘because’ printouts

Large ‘when, if, but, because’ printouts

Adjective banks

Viewfinders

Laminated thought bubble

Class novels

Emotion graphs

Several photocopies of key parts of the story and mix up
Diary entry

SC written on working wall or IWB

Adjectives (word bank)




	Teaching overview :
	Resources:

	Handwriting and relevant phonics and cued spelling practice daily.

Lesson 6 – To respond to text - Read the story and focus on the adjectives expanding the nouns and discuss impact on the reader. i.e. The lion isn’t just any old lion, it’s a huge lion with a brown mane and very sharp claws. Focus children in on pages 5 and 6 and discuss in depth. Use the viewfinder to home in on certain areas. Discuss the following questions – Where does the lion hide? Why isn’t it a very good hiding place? What is the name of the little girl who finds him? What might Iris be thinking and feeling when she sees the lion? Replace the words in bold with a synonym. “The house is too small for you,” said Iris. (Some children may use a thesaurus independently)
Support writing verbal responses on a white board – Extend – If you met a character from your book, what three questions would you ask them? Write them down and punctuate them properly. Pretend you are the character reading the questions, what would your answers be?
Mini plene and give verbal feedback throughout, discussing children’s answers and developing thinking.

Lesson 7 - To use expanded noun phrases to describe and add suffixes to spell longer words including – ment, -ness, -ful, -less, -ly – Give the children the following words – sadness – thoughtless – fearful – madness – punishment – amazement – enjoyment – carefully – quickly – eventful – sort them into categories according to their suffixes (take a photograph of each table for evidence) 
Show children e.g. of ‘Wanted Poster’ for the Highway Rat – Read through together and discuss purpose of the writing. Give them a copy each and ask them to find examples of the following features: a question, a description of him, sentences about why he’s wanted, expanded noun phrases, a simile, a warning to stay away, a reward. Can they highlight any words with the suffixes from the beginning of the lesson? (Stick in books – analysing text)
Tell them that today we are imagining we are the townspeople who are scared of the lion. We are going to create a ‘Wanted’ poster for the lion. Give the children a photocopy of a picture of the lion from the text and a planning sheet (to support planning and record notes). As with the plan for the recount last week remind the children that we are just jotting down ideas/notes and not writing the actual poster at this stage. Support – give the children a word bank to help them plan. Extend - children to 
Mini plene throughout and remind children to focus on the features discussed at the start of the lesson and include some of the words with suffixes. Focus on the description of the lion so that people will know exactly what he looks like.

Share some good examples with the class – stick plans in books ready for writing their ‘Wanted’ posters. (Some children won’t need a worksheet and will be more than able to copy the subheadings in their books and make notes).
Lesson 8 - To use expanded noun phrases to describe and add suffixes to spell longer words including – ment, -ness, -ful, -less, -ly – Recap on the Highway Rat Wanted poster from yesterday and briefly recap the features – remind them (and show a couple) of the plans created yesterday with ideas and notes of how to create the ‘Wanted poster’. 

Model to the children how to turn their planning notes into a ‘Wanted’ poster and discuss the features you have used and why you have used them. Stick a ‘Wanted’ heading at the top of each child’s page - Children create own poster using the features discussed. (keep model writing on the tables and lists of the suffix words) Support – give children a word bank to help them write their poster. Remind them to use ‘and’ to join clauses. Put big ‘ands’ on the table. Extend – Use similes to describe the lion e.g. Teeth as sharp as daggers. Then independently design the layout for their poster.
Plenary – Peer mark work using the features – Have they included a question? Described the lion and why he’s wanted? Included expanded noun phrases? Said how their peer could improve their poster? Give time for the children to respond to the marking.

Lesson 9 – To use the past tense accurately and subordinating and co-ordinating conjunctions in my writing – Role-play various people from the story (Iris, a townsperson, Mum, Dad, the burglars) Discuss some open questions they would like to ask them. Give the children sentence openers such as: Tell me more about… Describe… Explain about… In what way… (Prepare and hand out or put on IWB visual support) Example – How did you feel when the lion stopped you from stealing? Children role-play then record responses to their questions in their books and create a range of witness statements. Support write children’s ideas on a whiteboard - Extend – use because and explain why they felt as they did. 
What do children understand by a newspaper report? What features do they think it has? What might be included in one? What are newspaper reports usually about? Give the children a simple newspaper report – read it through with them and discuss. Provide the following labels or question hands (who, when, where, what, why) Headline – photography – witness statement – conclusion. Children work in mixed ability groups and label the features. Extend – give a muddled-up newspaper report to order and sequence – (photograph for books) 
Plenary – Read a different newspaper report as a class and label the features.
Lesson 10 – To use the past tense accurately and subordinating and co-ordinating conjunctions in my writing – Re read a newspaper report from yesterday and recap on the features.
Plan a newspaper report using the planning sheet to guide (not all children will need a sheet in their books some will be capable of writing the subheadings and making notes themselves). Teacher model to the children how to turn their notes and plans into a simple newspaper report. Remind the children to include a headline, the 5ws, witness statements, a photograph with caption and a conclusion. Children to write their newspaper article using their planning notes. Can they include more than one quote, showing two opposing views? Support – Children write their newspaper article using the 5ws to structure their report – can they include a witness statement and a headline? Extend – children to include a range of sentence types in their newspaper report (What a brave lion!) and punctuate their witness statements with inverted commas.
Mini plene throughout ensuring children are including the correct features in their newspaper reports.

 
	Class novels
Questions from VIPERS

Viewfinders

Relevant suffix word lists chopped up 

Highway Rat wanted poster

Picture of lion (1 per child)

Planning a ‘Wanted’ poster

Highway Rat wanted poster

Big ‘and’

Lists of the suffix words

Bold WANTED headings for children’s page. 

Picture of lion (1 per child)

Visible question stems

Simple newspaper reports

Jumbled up newspaper report

Example of simple newspaper report on tables

Copies of the newspaper planning sheet 




	Teaching overview:
	Resources:

	Handwriting and relevant phonics and cued spelling practice daily.

To read and discuss the ‘We’re Going on a Lion Hunt’ story. 
Lesson 11 - Show the children the covered book cover on the slide. Go through the slides, slowly revealing the book cover. What do the children notice? What can they see? What are the characters doing? How are they feeling? Think, pair, share. Show the children the picture of a lion on the slide. What do they feel when they see this picture? How would they feel if they found a lion in the classroom cupboard? Ask the children to close their eyes if they feel able to, then read the story to them. How did it make them feel? Create a word bank for the children to refer to of the characters feelings. Ask the children to stand up read the story again. This time encourage them to join in with the onomatopoeia, e.g. swish and to mime moving through the different land features. How did the story make them feel this time? Add any new words to the word bank. Show the children the pictures on the slide. How do they think the characters are feeling? Record the children’s ideas on the word bank and then use the words to say a descriptive sentence.
Task: Provide the children with Character Cards. The children will discuss the Character Cards in a group. Then each child will select a Character Card and write about where the character is and how they are feeling. Pick a child to share their description. Can the rest of the children guess which picture they are describing? Support – children describe as above and write down response on a white board. Children copy into their books. Extend – Read description to a different group can they say which scene is being described? Photograph to evidence task and prompt memory.
Plenary - Describe a part of the story to the children. Challenge them to create a freeze frame showing the part of the story. Split the class into four groups. Give each group a Story Section Card e.g. going through the water. Give each group a turn to share their freeze frame, challenge the rest of the class to guess the scene they are conveying.
Lesson 12 - To use onomatopoeia. Share the word ‘onomatopoeia’ with the children. Say it together. What does it mean? Think, pair, share. Share the definition of onomatopoeia and some examples with the children. Share the section on the slide from ‘We’re Going on a Lion Hunt’. Which words are onomatopoeia? Think, pair, share. Highlight the words together then think of other examples of onomatopoeia and record them for the children to refer to. Show the children the picture on the slide: what onomatopoeic words can the children think of to describe it. Repeat this with the picture on the next slide.
Task: Provide the children with Photo Cards. The children will work together to think of as many onomatopoeic words as they can to describe the picture. Using their ‘writing journey’ books, challenge the children to write a paragraph describing the picture to someone who cannot see it, for example a friend who doesn’t know which picture they picked, someone they are on the phone to, or someone who is partially sighted or blind. Support - Provide the children with worksheet 2A. Use it to support the children as they write in their books, not on the worksheet. The children will select words from the word bank on their sheet and use them to write descriptive sentences using onomatopoeia to describe the picture. Extend – Provide a picture e.g. from Pobble 365 – children to write another paragraph about the picture using onomatopoeia to describe.
Show the children the three pictures on the slide. Read the onomatopoeic words to them. Which picture do they think is being described? Then read the onomatopoeic words on the next slide to the children. Ask the children to close their eyes then read the words again. What picture do they imagine? What do they think is being described?

Lesson 13: - To use descriptive sentences to describe a scene. Show the children the picture on the slide. Give your class two minutes to think of as many words to describe it as they can. Record their ideas and display them so they can be referred back to. Go through the steps on the slide demonstrating how to write a descriptive sentence introducing the picture. Share the ‘getting closer’ method/structure of writing with the children. The children will start by giving a general overview of the setting of the picture. Challenge them to complete the sentences on the slide. Then share the completed example and check the children have used appropriate accurate vocabulary in their descriptive sentences. Challenge the children to write about the lion’s general appearance. They can complete the sentences on the slide or they can write their own. Model picking appropriate vocabulary. Next close in on one detail of the lion, e.g. the lion’s eyes. You might challenge the children to use onomatopoeia, a simile or metaphor for this final sentence if this is appropriate for your class.
Display the pictures on the slides and provide the children with Picture Cards 3A. Working in pairs or individually the children will write descriptive sentences to describe one of the pictures. Challenge them to say the least helpful clues first and work towards the more helpful clues to increase the difficulty for their peers to work out the picture they chose. After about ten minutes ask a child or pair of children to read their description. Can the rest of the children guess which picture is being described? Repeat this with a few children. Support - Provide the children with worksheet 3A (to support not to write on). The children will write at least three sentences describing the picture. Their goal will be to include an adjective, an adverb and onomatopoeia. Extend - Challenge the children to pick another picture and repeat the activity.
Plenary - Read the children the description on the slide. What would you change about the description? How could it be improved? Discuss then swap books and peer mark.
Lesson 14: To plan a five-part story - Show the children the five-part story plan. Explain what it is and how it is used. Go through as many of the examples as you would like to by clicking on the relevant pictures on the slide. Challenge the children to use the joint story plan to create a class story about finding a lion. Think about their opening, build-up, problem, resolution and ending. You can either give the children the Story Plans they will be using in the Main Activity, so they can begin to fill them in during the Teaching Input, or you can create an example joint story plan. Think about any key words the children might like to include in their writing, for example words to describe how the characters are feeling when they see the lion. Record these words on a word bank and display it for the children to refer to.
Task: Provide the children with Picture Cards 4A or 4A and 4B (depending on ability) and Story Plan 4A/4B/ 4C (depending on ability). The children will choose the pictures they want to stick onto their story plan and then write notes to explain what is happening in each section of the story. • As an alternative to sticking the pictures the children could use them as inspiration and draw their own pictures. Support – Provide the children with Story Plan 4A. The children will add words or phrases to describe the pictures at each stage of the story.   Extend - The children will add words or phrases to describe each stage of the story. Then they will include any key vocabulary
Plenary - Show the children the story plan on the slide. One section is missing. What do you think it could be? Challenge the children to think creatively to come up with an event that would fit into the sequence of the story. There are two story plans to complete, one with a missing resolution section and one with a missing build-up section.
Lesson 15: To write a story using a five-part plan. Show children the five-part story plan on the slide. Explain they will be using this type of plan to help them write their story. What are each of the sections of the plan called? How would the characters be feeling at each point in the story? Think, pair, share. Either show the children the story plan on the slide or share the plan you made with the class in the previous lesson. Ask the children if they have any words they would like to add to the class word bank. Remind them they can refer to this word bank when writing their story. Use the continuum scale to help them select the best word to describe the lion. Challenge the children to think about the explorer in the story; record their descriptions. Write the first few sentences of the story together, modelling as necessary for your class, by focusing on any areas of writing they need help with, e.g. punctuation, sentence structure, word spacing etc. 
Task: Provide the children with word bank 5B. The children will use their story plan to write their story. They should write at least three sentences per section of their story -Support – use the word bank to support and the children will use their story plan to write their story. They should write at least two sentences per section of their story. Extend - The children will use their story plan to write their story. They should write at least three sentences per section of their story and use the thesaurus to choose vocabulary that is different to the given wordbank.
Peer mark to look for features taught e.g. onomatopoeia, a simile or metaphor, expanded noun phrases etc. Children also look for areas to improve and children respond to this.
	We’re Going on a Lion Hunt – story book.
Slides number 1 (staffshare ks1 folder)
Picture Prompts 

Character Cards 

Story Section Card (Plenary only)
We’re Going on a Lion Hunt – story book.

Slides number 2 (staffshare ks1 folder) 
Photo Cards 
Supportive sheet with word bank

Suitable extension picture from Pobble 365

We’re Going on a Lion Hunt – story book.

Slides number 3 (staffshare ks1 folder)

Relevant photo cards

Worksheet 3A to be used as a support
Slides number 4 (staffshare ks1 folder)

 ‘We’re Going on a Lion Hunt’ by David Axtell (book) 
Story Plan (Enlarge to A3) 
Picture Cards
Story plan 4A (support)

Slides number 5 (staffshare ks1 folder)

 ‘We’re Going on a Lion Hunt’ by David Axtell (book) 
Story Plans written in lesson 4 ‘We’re Going on a Lion Hunt’ by David Axtell (book) 
Worksheet 5A/5B Word Bank 5A/5B Story Plan 5A/5B/5C given to support, not to write on.
 


	Teaching overview:
	Resources:

	Lesson 16: To edit and improve writing. Share the information on the slide with the children. What/who is an author? What does editing mean? Think, pair, share. Show the piece of writing on the slide to the children. How can this bit of writing be improved? Are there any mistakes in it? Go through the steps on the slides, challenging the children to make appropriate choices to improve the writing. 

Task: Children use a thesaurus to find synonyms for certain words they have used and edit work accordingly. Support – give children 5 synonyms that they must order in terms of intensity – create a strength line. Extend – Find 5 words find synonyms in the thesaurus and create 5 strength lines to show intensity.

Plenary – get the children to read out some of their descriptions.

Lesson 17: To perform and express views about poems. Ask the children ‘What do you know about poems?’ Provide large sheets of paper for the children to record everything they know about poems on. They can create their own individual list on a section of the paper or work as a group. Give the children the opportunity to look at the lists their peers wrote. They can tick statements they also knew and put a question mark next to statements they are unsure about. Share some of the question-marked statements and discuss any misconceptions. Share the information on the slide with the children. Did they think of these things? Show the children the slide with ‘Animal Fair’ displayed. What is the title of this poem? Who wrote it? Who is ‘Anon’? What features (e.g. shrinking text, rhyme, alliteration) can they spot? Think, pair, share. Read the poem to the children. Challenge them to pick out all the rhyming and alliterative words. Reread the poem to the children and this time help them tap along to the beat of the poem. 

Task: Provide groups of children with the Poem Strips 1A/1B (depending on ability) and Challenge Cards 1A. Challenge them to put the poem back in order. Then divide the sections of the poem up between the children. Challenge each child to learn a section of the poem, either in pairs or individually, then perform their lines from memory as a group.
Plenary: Perform the poems either in groups to the class or as individuals to groups. What did the children like/dislike about this poem?
Challenge them to read the poem in a round
Lesson 18: To discuss word, grammar and punctuation choices and their effect in poems. Show the children the poem on the slide, ‘Eletelephony’ by Laura Richards. What is the title? Who is the author? Read the poem aloud. What do you notice about the text? How does the poem make you feel? Highlight all the nonsense words in the poem. Why has the poet written words like ‘telephant’? What message are they trying to convey with their choice of word? How would the poem change if the poet had written ‘telephone’ instead? Ask what ‘howe’er’ and ‘entangled’ mean. Can the children work out their meaning using the context? 
Task: Provide the children with a selection of animal poems, for example Spike Milligan’s ‘Milliganimals’, highlighters and a thesaurus. Two Example Poems have been included for you. Challenge the children to highlight any words they like, any unusual words and any words they don’t know. • The children will record their chosen words on their worksheet. Then they will use a thesaurus to work out what the words they don’t know mean and explain why they like some of the words they have picked out. Recommended poems from ‘A Children’s Treasury of Milligan’ include: ‘Can a parrot’, ‘Alligator’, ‘Tiger, Tiger Burning etc’, ‘Ant and Eleph-Ant’, and ‘The Lion’ Work in mixed ability pairs. Extend - The children will discuss the poem as a group, thinking about words they do not know. Then provide them with Challenge Cards 2C. The children will use the information on the cards to answer the questions.
Plenary - Show the children the nonsense poem on the slide. What well-known rhyme is it based on? Why is it a nonsense poem?

Lesson 19: To write alphabet poems about animals. Share the information about Edward Lear on the slide with the children. Explain that one of his most well-known poems was ‘The Owl and the Pussy Cat’. Read the first stanza to the children to give them a flavour of his work. Have any of them heard the poem before? Read the first two stanzas of the ‘Nonsense Alphabet’ poem. What will the third stanza be about? How many stanzas do they predict there will be? What features do the children notice? What is the effect of the language and punctuation used? Model how to write a stanza of the Nonsense poem or the first few letters of the acrostic poem. Focus on rhythm and use of SPaG for effect.
Task: Provide the children with worksheet 3D/3E (depending on ability) and the African Animal Sheet. Worksheet 3F is included if you would like the children to decide the letters of the alphabet they will to write their poem about. • The children will write an alphabet acrostic poem about African animals. Encourage them to think about the rhythm of their poem and challenge them to include onomatopoeia and alliteration in their writing. Only use worksheets to support children are to write in their books.
Plenary - Arrange the children in groups. Each child will perform their poem to the other children in their group
	Slides number 5 (staffshare ks1 folder)

 ‘We’re Going on a Lion Hunt’ by David Axtell (book) 
Stories written in lesson 5 
Thesaurus

Slides number 1 Poetry section staffshare ks1 folder
Poem Sheet 1A/1B 
Poem Strips 1A 
Challenge Cards 1A
Slides number 2 Poetry section staffshare ks1 folder
Selection of suggested poems

Challenge cards 2A

Slides number 2 Poetry section staffshare ks1 folder




